Unit 1

By the end of this unit, students will be able to:

1. Identify the features of good speeches and speakers;

2. Understand different purposes for public speaking;

3. Outline a simple presentation;

4. Use a dictionary effectively;

5. Work in pairs and small groups.

Overview

This introductory unit sets the tone for the entire course. Students are reminded that they will likely make many speeches in their lifetime, and the skills that they learn in this textbook are applicable to them all. We start by drawing attention to purpose—the first question all speakers should ask to help determine form and content. At the same time, students are introduced to basic outlining, which will help them keep content organized for every presentation they make. In addition, students are introduced to two learning strategies that they will use throughout the course: using a dictionary and working in pairs and groups. Though students probably have experience with these strategies, they may not have had explicit training. The exercises in this unit ensure that students can use these strategies effectively.

Warm-Up

This simple activity encourages students to think about the contexts in which they may be asked to make a speech or presentation in the future. Expand the activity by discussing how these contexts are different.

Before You Start: Understanding Your Purpose

Purposes for public speaking are broken down into four broad categories: explaining, informing, entertaining, and persuading. By determining the general purpose, students can begin decide how best to approach the speaking task. The practice exercise is intended to help students identify purpose in context while practicing inferencing skills.

*Students often have difficulty distinguishing between informing and explaining. Reinforce the idea that “informing” is the straightforward sharing of information or news, while “explaining” is a more complex matter, often involving cause-effect relationships, reasons, and evidence.

Building Your Speech: Outlining

This activity may be students’ first exposure to the idea of outlining. Two ideas ought to be stressed: First, that outlining is key to clear and consistent organization of ideas; and second, that we start with broad ideas and proceed to the smallest details. The image of the inverted triangle is useful here (it is used later in the text, but might be introduced here as well). There is a DVD demonstration to accompany the first exercise; teachers should download the photocopiable handout. For the practice activity, teachers may opt to fill in additional blanks to make the activity easier for lower-level students.

*There are different schools of thought regarding how an outline should be used. Higher-level students might make their presentations directly from an outline. Lower level students might write an outline, draft a speech, memorize it to some extent, and then use the outline to aid recall during the presentation. 

Using a Dictionary

Lower-level students may need to use a Japanese-English/English-Japanese dictionary, students should be encouraged to use an English-English dictionary as often as possible. This activity is designed to make dictionary use more efficient. Particular attention should be paid to the phonetic spellings, so that students can learn to pronounce new words without first hearing a model.  The practice exercise is intended to ensure that students are using their dictionaries efficiently while introducing some key words that will be used throughout the course.

Working in Pairs and Groups

Though students have likely worked in pairs and groups before, it is important that they understand roles and procedures for efficient work. In every unit of this course, students will work with each other, so it is worth spending a short time reviewing the principles of group and pair work. In addition, the practice activity serves as an icebreaker—a chance for students to get to know each other at the beginning of the course.

Sound Pronunciation

Throughout this course, students will learn to listen for and reproduce sounds that are most difficult for Japanese learners of English. The “minimal pairs” approach is used to help students distinguish between similar sounds. Each sound is introduced along with its phonetic representation. These should be memorized for more efficient dictionary use. Remind students that they can return to the key on page five. Note that only the most difficult vowel and consonant sounds are included here.

Stress Patterns & Intonation

A new stress pattern or intonation point will be introduced in each unit. The primary focus of each exercise is the meaning that is communicated via stress or intonation, though at times clarity is the main focus. Students should listen and practice the stress and intonation. Teachers are encouraged to expand the exercises with more examples.

Grammar Review
Every unit includes a short, simple review of a basic grammar point. In most units, these points were illustrated in the DVD model, and can be manipulated by students for use in their own presentations. They are progressively more difficult throughout the course. They are intended as review for students who require it. Teachers should determine which points their students need to review.

Unit 2

By the end of this unit, students will be able to:

1. Distinguish similarities and differences between one-on-one conversations and public speaking;

2. Make eye contact during a presentation;

3. Listen for topic-detail organization in a presentation;

4. Start their presentations using the five elements of introduction;

5. Introduce themselves.

Overview

Our first non-verbal communication skill, eye contact, is introduced in this unit. In early units of this text, non-verbal communication is stressed over language production as a means of helping students gain confidence without being overwhelmed by too much language. The topic-detail structure introduced in Unit 1 is reinforced, and students learn how to begin their presentations in a way that guides the audience. This is the first of many “audience analysis” tasks that occur throughout the text. Finally, students will make their first formal presentation: a simple self-introduction.

Warm-Up

Though the similarities and differences between speeches and conversations should be obvious, it is worth stressing here that we aim to make our speeches as conversation-like as possible. Not only does this make the speech easier to listen to, it also takes some stress off of the speaker who, with practice, can feel like he is just having a conversation.

Speech Skill: Eye Contact

This is a skill that is easy to comprehend but difficult to master. Most problems with eye contact arise from either a lack of preparation (leading speakers to read from their notes rather than speak to the audience) or from nervousness (leading speakers to avoid eye contact). The practice exercise is intended to show students what they might look like when they fail to make eye contact.

*Pictures #2 and #4 look quite similar. Number 2 is intended to show a speaker looking past the audience, a sign of nervousness; #4 is intended to show a speaker looking up, which people do unconsciously when thinking about what to say. 
Practice

This activity serves several purposes. First, it is an example of a simple self-introduction, the kind of informal speech most people must make at some point in their lives. Second, it reinforces the topic-detail organization pattern first introduced in Unit 1. Third, it suggests topics appropriate for self-introduction in a given context. 

Building Your Speech: Introduction

Students should be encouraged to think about the audience, to guide them much as a tour guide leads a group of tourists. The elements of the introduction are intended to prepare the audience to listen. Preview the five elements before having students try to identify them in use.

*A sixth element might be introduced: Telling the audience how you wish to handle questions. Some speakers in certain context are happy to take questions during the presentation; others would prefer to answer questions at the end. Students should be encouraged to tell the audience explicitly how they would like to handle questions if they feel it is necessary.

The practice exercise can be done with the DVD or with the class audio only. Higher level students are able to put the sentences in order before listening or watching, as a logical order can be discerned. 

Prepare

Students may be given class time to prepare for their presentation, or it may be assigned as homework. Teachers should decide based on the context. The length of the presentation can be adjusted for student level and time constraints.

Practice 

Practice is an essential element of effective presentations, and throughout this course, teachers are encouraged to have students practice and critique each other in pairs during class time. This is intended to both improve the quality of presentations as well as practice evaluating each other’s presentations critically.

Perform

Teachers must decide how best to proceed with in-class presentations based on time, class, size, and student level. Teachers with large classes may opt to have students perform in small groups. In such cases, the teacher will have to circulate throughout the class, keeping students on task and spot-checking performances. In smaller classes, all students may perform for the entire class. The key point here is to give students as much experience speaking in front of an audience as the class context will permit.

Evaluation

Peer evaluation is another key component of the course. Every speaker needs an audience, and the evaluation forms are intended to ensure that classmates serve as an attentive audience. Students should be held accountable for evaluating their classmates’ performances. Furthermore, the evaluation forms encourage students to look for the features they have been studying in each unit. 

*Evaluation forms are not included in each unit. Furthermore, there may not be enough rows for some classes. Evaluation forms for each unit may be downloaded from the website and photocopied as needed. The website also offers a blank form for teachers who wish to modify evaluation.

Sound Pronunciation

In this unit, students are introduced to the minimal pair, /i/ and /i:/. Students should practice listening to and identifying the difference between the two and replicate the sounds. Teachers are encouraged to expand the activity with additional vocabulary.

Stress for Clarity

The simplest of stress patterns is introduced merely to introduce students to the idea of first-syllable stress. Teachers are encouraged to expand the activity by having students look for more examples of first syllable stress in their dictionaries. Though this is a simple point, it is important that students learn to stress syllables correctly as it is the basis for stressing for emphasis, which will be taught later in the course. 

Grammar Review: Present Progressive Verb Form

This is a simple review exercise that is offered for students who require it.

Unit 3

By the end of this unit, students will be able to:

1. Maintain appropriate posture;

2. Generate and organize descriptive details;

3. Describe another person.

Overview

This unit continues our work on non-verbal communication while providing extensive practice generating and organizing details under the topic-detail structure. Students use these skills to make a presentation in which they describe another person.

Warm-Up

Though some of the details could apply to more than one of the photos, students must choose carefully in order to assign all of the details in the blue box. The simple grammatical structure should be reinforced: Use “is” plus adjectives; use “has” plus nouns when describing people or things.

Maintaining Posture

Like eye contact, this skill is easy to understand but difficult to master because the behavior is largely unconscious. Reinforce the idea that poor posture distracts from the presentation and communicates a lack of confidence. Review the common errors.

Troubleshooting

This exercise is intended to help students identify the common errors and practice using the modal “should” in both positive and negative expressions. Students should refer to the five points under “Communicating Confidence” for help.

Building Your Speech: Descriptive Details

Details make up the bulk of a presentation; finding and organizing them is a preliminary step in building a text for a presentation. Emphasis is placed on generating as many details as possible and organizing them in a logical way. In later units, students will techniques for generating details and selecting the most relevant ones. For now, volume is important. Download the DVD handout for this exercise.

Practice

The practice activity is intended to reinforce the organization of details under topics. 

*Note that there are three levels in this activity: The headings, which are provided, subtopics, which students select from the box, and small details, which are to be selected from the box and rewritten under the appropriate subtopics (indicated by a short dash - ).

Prepare

Students may be given class time to prepare for their presentation, or it may be assigned as homework. Teachers should decide based on the context. The length of the presentation can be adjusted for student level and time constraints.

Practice 

Practice is an essential element of effective presentations, and throughout this course, teachers are encouraged to have students practice and critique each other in pairs during class time. This is intended to both improve the quality of presentations as well as practice evaluating each other’s presentations critically.

Perform

Teachers must decide how best to proceed with in-class presentations based on time, class, size, and student level. Teachers with large classes may opt to have students perform in small groups. In such cases, the teacher will have to circulate throughout the class, keeping students on task and spot-checking performances. In smaller classes, all students may perform for the entire class. The key point here is to give students as much experience speaking in front of an audience as the class context will permit.

Evaluation

Peer evaluation is another key component of the course. Every speaker needs an audience, and the evaluation forms are intended to ensure that classmates serve as an attentive audience. Students should be held accountable for evaluating their classmates’ performances. Furthermore, the evaluation forms encourage students to look for the features they have been studying in each unit. 

*Evaluation forms are not included in each unit. Furthermore, there may not be enough rows for some classes. Evaluation forms for each unit may be downloaded from the website and photocopied as needed. The website also offers a blank form for teachers who wish to modify evaluation.

Sound Pronunciation

In this unit, students are introduced to the minimal pair, /e/ and /ae/. Students should practice listening to and identifying the difference between the two and replicate the sounds. Teachers are encouraged to expand the activity with additional vocabulary.

Stress for Clarity

In natural English, the /ae/ in “can” and the final /t/ in “can’t” are often silent if it occurs in a non-terminal word. However, when the syllable is stressed for emphasis, the sounds are heard clearly. Teachers are encouraged to demonstrate with additional example sentences.

Grammar Review: Modals for Advice and Ability

Students often forget that the main verb does not change; rather, the modal inflects for number and tense. Review as necessary.

Unit 4

By the end of this unit, students will be able to:

1. Use gestures for maximum effect;

2. Brainstorm and cluster as a strategy for generating and organizing ideas;

3. Inform an audience about an interesting place they have visited.

Overview

This unit is the culmination of both non-verbal communication skills and detail generation strategies. Students are encouraged to integrate all of their non-verbal communication skills, and they learn how to brainstorm and cluster details—strategies they can apply independently in the future whenever they have difficulty getting started.

Warm-Up

The warm-up activity previews the topic for the presentation students will make at the end of this unit. It is intended to help students think about possible topics for their own presentations while practicing the present perfect verb form, which can be used to form rhetorical questions. Students are encouraged to use the present perfect to talk about the places in the photos.

Body Language: Gestures

Gestures must be approached carefully. Spontaneous use of gestures makes for clearer communication. But if they are planned, they may appear awkward and thus distract the audience. Nevertheless, it is good to be aware of the various meanings communicated by the most common gestures. There are three practice exercises intended to raise awareness in different ways. The first is visual and aural. The second is meaning-focused, encouraging students to interpret the sentences and think of a gesture to communicate the meaning. The third exercise is also interpretive, but students must get the meaning from listening only.

Building Your Speech: Brainstorming & Clustering

Brainstorming and Clustering are well-known techniques for generating and organizing information. They are presented here as the culmination to the general construction strategy—generating and organizing details—that was the focus of the first three units. The first activity is intended show how brainstormed details might be clustered according to topic. Furthermore, it anticipates a strategy that will be presented soon: Selecting the most relevant and interesting details. In the practice exercise, not all brainstormed details are included in the final presentation. Download the DVD handout to supplement this activity. The second practice activity is the starting point for the presentation for this unit.

Prepare

Students may be given class time to prepare for their presentation, or it may be assigned as homework. Teachers should decide based on the context. The length of the presentation can be adjusted for student level and time constraints.

Practice 

Practice is an essential element of effective presentations, and throughout this course, teachers are encouraged to have students practice and critique each other in pairs during class time. This is intended to both improve the quality of presentations as well as practice evaluating each other’s presentations critically.

Perform

Teachers must decide how best to proceed with in-class presentations based on time, class, size, and student level. Teachers with large classes may opt to have students perform in small groups. In such cases, the teacher will have to circulate throughout the class, keeping students on task and spot-checking performances. In smaller classes, all students may perform for the entire class. The key point here is to give students as much experience speaking in front of an audience as the class context will permit.

Evaluation

Peer evaluation is another key component of the course. Every speaker needs an audience, and the evaluation forms are intended to ensure that classmates serve as an attentive audience. Students should be held accountable for evaluating their classmates’ performances. Furthermore, the evaluation forms encourage students to look for the features they have been studying in each unit. 

*The Evaluation form is not printed in this unit. It may be downloaded from the website and photocopied as needed. The website also offers a blank form for teachers who wish to modify evaluation.

Sound Pronunciation

In this unit, students are introduced to the minimal pair, /Ë/ and /a:/. Students should practice listening to and identifying the difference between the two and replicate the sounds. Teachers are encouraged to expand the activity with additional vocabulary.

Stress for Meaning

This activity introduces students to the use of stress to indicate that an alternative meaning was believed or expected. This is a very important point to reinforce with additional examples, because there is no way to understand the intended meaning without understanding the stress.

Grammar Review: Present Perfect Verb Form

This exercise is offered for students who require additional practice with the present perfect form.

Unit 5

By the end of this unit, students will be able to:

1. Enunciate difficult words fully and clearly;

2. Explain how to do or make something;

3. Use transitions and connecting words to establish relationships between ideas.

Overview

This unit represents a shift from the basic skills learned in the first four units. We now move from non-verbal communication skills to voice control skills. And we take the description-oriented skills from the early units and apply them to explaining and informing tasks. In this unit, students continue to draw on topics with which they are already familiar (in this case, how to do or make something), and explain a process. The voice control skill for this unit is enunciating.

Warm-Up 

The warm-up anticipates the topic of this unit, how to do or make something, while reinforcing the topic-detail structure (in this case, the dish-ingredients). Expand on this exercise by having students list the ingredients of their own favorite dishes.

Using Your Voice I: Enunciating

It is important to distinguish pronunciation—the correct sound of the word, from enunciation—the full and clear pronunciation of the word. It is not uncommon for Japanese learners to drop a final vowel (i.e., Toronto) or to skip a syllable. Enunciation is a skill that improves with practice. Review the steps, and encourage students to practice with new and difficult words.

Enunciation Practice: Tongue Twisters

Start by reminding students that tongue twisters are for fun and practice. Even native speakers have difficulty with them. The purpose is to practice, have some fun and draw attention to some sounds that are difficult to enunciate.

Building Your Speech: Using Transitions & Connecting Words

The construction strategy for this unit is using these small words and short expressions to give cohesion to the text of a presentation. This is particularly important when explaining a process, as students will do in this unit’s presentation. But they are always important as a means of guiding the audience. The charts on page 26 are intended as a reference for students as they prepare their presentations. Expand on this section by having students generate short texts in which they use different transitions for different purposes.

*Note that this list is necessarily incomplete. Stress that these are very common expressions used to show the relationship between ideas.

Practice
The first practice exercise is rather difficult, and more than one answer is often (but not always) possible. Have students attempt to fill in the blanks in pairs before listening. Explain the meaning of each transition and connecting word.

Practice

The second practice activity can be completed by more advanced students without listening to the CD or watching the DVD. There is a logical order to the sentences. Expand on the activity by having students connect the sentences with transitions and connecting words before listening or watching. Download the DVD handout for added practice.

*There are no visual aids in the DVD model. This was intentional, as it demonstrates how effectively we can use our hands to reinforce meaning. However, the vocabulary (parts of a bicycle wheel) is difficult. Teachers may begin by diagramming a bicycle wheel on the board and labeling the parts.

Brainstorming

Students incorporate the detail generation and organization strategies learned in Unit 3 in this and successive units.

Prepare

Students may be given class time to prepare for their presentation, or it may be assigned as homework. Teachers should decide based on the context. The length of the presentation can be adjusted for student level and time constraints.

Practice 

Practice is an essential element of effective presentations, and throughout this course, teachers are encouraged to have students practice and critique each other in pairs during class time. This is intended to both improve the quality of presentations as well as practice evaluating each other’s presentations critically.

Perform

Teachers must decide how best to proceed with in-class presentations based on time, class, size, and student level. Teachers with large classes may opt to have students perform in small groups. In such cases, the teacher will have to circulate throughout the class, keeping students on task and spot-checking performances. In smaller classes, all students may perform for the entire class. The key point here is to give students as much experience speaking in front of an audience as the class context will permit.

Evaluation

Peer evaluation is another key component of the course. Every speaker needs an audience, and the evaluation forms are intended to ensure that classmates serve as an attentive audience. Students should be held accountable for evaluating their classmates’ performances. Furthermore, the evaluation forms encourage students to look for the features they have been studying in each unit. 

*The evaluation form for this unit has only six rows. Download supplemental forms from the website and photocopy as needed. The website also offers a blank form for teachers who wish to modify evaluation.

Sound Pronunciation

In this unit, students are introduced to the minimal pair, /u/ and /u:/. Students should practice listening to and identifying the difference between the two and replicate the sounds. Teachers are encouraged to expand the activity with additional vocabulary.

Practice

Dropping final /g/ in –ing endings is perhaps the most common enunciation errors. This exercise is offered to raise awareness and offer practice.

Vocabulary Builder: Strong Adjectives

In this unit, we take a break from the standard grammar review and offer a fun crossword puzzle as a change of pace. It also builds awareness of strong adjectives, which will be developed in later units. For lower-level students, teachers may opt to put the answers on the board in random order and practice pronunciation before attempting the puzzle.

Unit 6

By the end of this unit, students will be able to:

1. Project the voice by speaking from the diaphragm;

2. Answer Wh- questions as a means of generating details about events;

3. Adjust a presentation for different audiences;

4. Explain an important event from their own past

Overview

Students continue talking about their own experiences in this unit, learning a new strategy for generating information by using wh- questions. They also continue learning to control their voices for maximum effect. This time, they learn to project without screaming or hurting their throats by using their diaphragm. There is also a fun activity to raise awareness of the different needs and values of different audiences. Finally, students will make a presentation in which they explain an important past event from their own lives.

Warm-Up

The first activity previews the topic for this unit’s presentation: important events in people’s lives. It is intended to get students thinking about the important past events in their own lives. Expand this activity by asking students to generate a list of important past events in their own lives. These may serve as a starting point for their presentations for this unit.

Using Your Voice II: Projecting

A major obstacle many students face is a weak voice. But even students with (misused) strong voices will benefit from this skill. People who do a lot of public speaking (or singing) understand the importance of using the diaphragm instead of the throat to make the voice reach the back of the room. Most other people remain unaware of the proper use of the diaphragm. The exercises taught here are meant to introduce students to the concept and provide a means of accessing the diaphragm’s power. Practice the technique class, and encourage students to continue practicing it as they rehearse their presentations.

Building Your Speech: Explaining Events

A major problem with many students’ presentation is that the content is under-developed. There simply isn’t enough information to help the audience understand the speaker’s ideas. Answer the wh- questions ensures that students consider the event from different angles, making it more likely that they will develop their ideas sufficiently. 

Practice

The practice activity is designed to help students recognize how the answers to wh-questions may be incorporated into the text. Download the DVD handout for additional practice. Some of the strong adjectives that were introduced in Unit 5 are used in the model. 

Group Work: Audience Analysis

This is intended as a fun activity to demonstrate the fact that we often alter our communication based on audience. This activity sets up a scenario in which students must tell the same story to four different audiences. Encourage students to have fun and be creative, emphasize certain facts while downplaying others, depending on the audience. Results may be “performed” for the class by individual group members.

Brainstorming

The practice exercise is intended to help students brainstorm details for their upcoming presentations.
Prepare

Students may be given class time to prepare for their presentation, or it may be assigned as homework. Teachers should decide based on the context. The length of the presentation can be adjusted for student level and time constraints.

Practice 

Practice is an essential element of effective presentations, and throughout this course, teachers are encouraged to have students practice and critique each other in pairs during class time. This is intended to both improve the quality of presentations as well as practice evaluating each other’s presentations critically.

Perform

Teachers must decide how best to proceed with in-class presentations based on time, class, size, and student level. Teachers with large classes may opt to have students perform in small groups. In such cases, the teacher will have to circulate throughout the class, keeping students on task and spot-checking performances. In smaller classes, all students may perform for the entire class. The key point here is to give students as much experience speaking in front of an audience as the class context will permit.

Evaluation

Peer evaluation is another key component of the course. Every speaker needs an audience, and the evaluation forms are intended to ensure that classmates serve as an attentive audience. Students should be held accountable for evaluating their classmates’ performances. Furthermore, the evaluation forms encourage students to look for the features they have been studying in each unit. 

*The evaluation form for this unit has only six rows. Download supplemental forms from the website and photocopy as needed. The website also offers a blank form for teachers who wish to modify evaluation.

Sound Pronunciation

In this unit, students are introduced to the minimal pair, /a/ and /c:/. Students should practice listening to and identifying the difference between the two and replicate the sounds. Teachers are encouraged to expand the activity with additional vocabulary.

Intonation Practice: Listing

Students are likely to encounter this pattern when ordering in a restaurant (i.e., “Would you like…, …., or …?). But they can use it in their presentations when suggesting alternatives in a rhetorical question (e.g., when suggesting possible solutions to a problem, which they will do in a later presentation). Review the pattern here, and expand by having students generate more examples of its use.

Grammar Review: Past Progressive

This verb form may come in handy as students try to explain complicated events from the past. Review as necessary.

Unit 7

By the end of this unit, students will be able to:

1. Control the pace of their presentations for maximum effect;

2. Explain a current event;

3. Share their opinions about current events;

4. Select the most relevant and important details of a story;

5. Distinguish between statements of fact and opinion.

Overview

This is the first unit where students are asked to explore ideas (in this case, current events) that may be external to their own life experiences. By discussing current events, students may have to gather more information from outside sources, to enhance their knowledge or check their own understanding of the event. Also, students begin practicing more explicit critical thinking skills—first by making choices about which details are most important and interesting, and second by distinguishing between fact and opinion. The voice control skill for this unit is pacing. Students learn how to control their speaking speed so that their presentations are clearer and easier to understand.

Warm-Up

This is intended as an informal brainstorming and discussion activity that may stimulate ideas for their own presentations. Students should be encouraged to try to distinguish between opinion and fact as they discuss current events in small groups.

Using Your Voice III: Pacing Yourself

Even experienced speakers may inadvertently speak to quickly in reaction to the stress of public speaking. This activity is designed to give students strategies for making the pace appropriate to the speaking context. This will become more important in the next unit, when previous voice control skills are used in conjunction to help students communicate appropriate emotion. The first practice exercise is intended to help students distinguish appropriate pacing from inappropriate pacing. The second practice activity demonstrates how pacing can help make a long and complex text clearer and easier to listen to.

Building Your Speech: Selecting Details

Up to this point, students have been encouraged to place quantity above quality when generating details. This is as it should be—start with a substantial amount of information, then trim and pare it down until it is just right. But students need practice examining details critically to determine which ones are most important and interesting for a particular audience. The exercise gives students an opportunity to do so. By looking at the list of details, students should be able to select which ones are most important for a news story about an earthquake. It is hoped that students will eventually be able to turn the same critical eye on the products of their own brainstorming and clustering activities.

Building Your Speech II: Types of Statements

Most students, though aware of the notion of facts and opinions, have never explicitly differentiated between the two. Remind students that facts are verifiably true or false. Give a few additional examples. Opinions, on the other hand, are statements based on people’s interpretation of facts. They are value-laden, and thus it is improper to label them as right or wrong. Instead, students should strive to explain their opinions by referring to the facts that lead them to form their opinions. The exercise is relatively simple, and students will get further practice as they prepare their presentations.

Practice

The practice activity is designed to give students additional practice selecting key details (which they must do in the process of summarizing the event) and distinguishing fact from opinion in the presentation they watch. Download the DVD handout for additional practice.

Brainstorming
Students practice using a strategy learned earlier in the course to get started on their next presentation.

Prepare

Students may be given class time to prepare for their presentation, or it may be assigned as homework. Teachers should decide based on the context. The length of the presentation can be adjusted for student level and time constraints.

Practice 

Practice is an essential element of effective presentations, and throughout this course, teachers are encouraged to have students practice and critique each other in pairs during class time. This is intended to both improve the quality of presentations as well as practice evaluating each other’s presentations critically.

Perform

Teachers must decide how best to proceed with in-class presentations based on time, class, size, and student level. Teachers with large classes may opt to have students perform in small groups. In such cases, the teacher will have to circulate throughout the class, keeping students on task and spot-checking performances. In smaller classes, all students may perform for the entire class. The key point here is to give students as much experience speaking in front of an audience as the class context will permit.

Evaluation

Peer evaluation is another key component of the course. Every speaker needs an audience, and the evaluation forms are intended to ensure that classmates serve as an attentive audience. Students should be held accountable for evaluating their classmates’ performances. Furthermore, the evaluation forms encourage students to look for the features they have been studying in each unit. 

*The Evaluation form is not printed in this unit. It may be downloaded from the website and photocopied as needed. The website also offers a blank form for teachers who wish to modify evaluation.

Sound Pronunciation

In this unit, students are introduced to the minimal pair, /Ë/ and /a:/. Students should practice listening to and identifying the difference between the two and replicate the sounds. Teachers are encouraged to expand the activity with additional vocabulary.

Stress for Clarity

The silent /h/ causes problems only when students try to over-enunciate. To sound natural, students must learn to keep the initial /h/ silent unless stress is added for emphasis. Expand this activity by offering additional examples. Have students generate their own examples.

Grammar Review: Simple Connecting Words

This is designed to reinforce and supplement the transitions and connectors presented in Unit 4. Review as needed.

Unit 8

By the end of this unit, students will be able to:

1. explain cause and effect relationships;

2. use a variety of voice control skills to communicate emotion;

3. gather information from outside sources.

Overview

In this unit, students are introduced to a higher level cognitive skill—explaining causal relationships. This will require that think critically about the nature of a problem and look for reasonably likely causes. Students are introduced to basic research procedures, which will become increasingly important in later units as students move from personal topics with which they are somewhat familiar to new topics, about which they will be required to seek outside sources of information.

Warm-Up

This activity is designed to introduce students to the idea of cause and effect and to offer some initial ideas for the presentations they will make in this unit. 

Using Your Voice IV: Expressing Yourself

At this point students are prepared to integrate all of the voice control skills they have learned to express emotion. First, students learn to differentiate the tone, pace, and stress used to communicate different emotions. Review the steps in the blue box, then do the listening activity. The first practice activity is designed to help students identify the different emotions being conveyed. The second practice exercise helps students learn to identify different emotions being called for by different expressions as well as practice applying voice control skills to communicate different emotions. Compare students’ examples with the CD.

Building Your Speech: Explaining Causes

From this point forward, students are using critical thinking skills for nearly every exercise. Not only do they have to think about the causes of different problems, but they must also evaluate the possible causes to decide which is better or more likely. Teachers without DVD technology in the classroom can use the classroom CD to complete the practice activity. Download the photocopiable handout for additional practice.

Brainstorming

Students first brainstorm topics, then details about a chosen topic to generate details for their presentations for this unit. Emphasis at this stage should be placed on understanding and defining the problem in as much detail as possible. Then, students begin to speculate about possible causes.

Gathering Information

This activity should be completed in conjunction with the following activity, “effective research.” Stress that understanding a problem is prerequisite to understanding its causes. If students are still not completely clear about the problem, they may need to do some research first. But most of the research should be focused on causes. Stress that all of us probably have some idea about the causes of particular problems, but are they correct? We should approach our research objectively, with an open mind. We may find that our ideas were wrong. Or we may find additional evidence for the true causes.

Effective Research I: The Basics

Students should follow these basic procedures as they conduct their research looking for more information on the problem or its causes. Encourage students to keep it simple and seek help if they have difficulties. Good starting points for basic research of this kind is online resources such as “Wikipedia” and “Google.”

Prepare

Students may be given class time to prepare for their presentation, or it may be assigned as homework. Teachers should decide based on the context. The length of the presentation can be adjusted for student level and time constraints.

Practice 

Practice is an essential element of effective presentations, and throughout this course, teachers are encouraged to have students practice and critique each other in pairs during class time. This is intended to both improve the quality of presentations as well as practice evaluating each other’s presentations critically.

Perform

Teachers must decide how best to proceed with in-class presentations based on time, class, size, and student level. Teachers with large classes may opt to have students perform in small groups. In such cases, the teacher will have to circulate throughout the class, keeping students on task and spot-checking performances. In smaller classes, all students may perform for the entire class. The key point here is to give students as much experience speaking in front of an audience as the class context will permit.

Evaluation

Peer evaluation is another key component of the course. Every speaker needs an audience, and the evaluation forms are intended to ensure that classmates serve as an attentive audience. Students should be held accountable for evaluating their classmates’ performances. Furthermore, the evaluation forms encourage students to look for the features they have been studying in each unit. 

*The Evaluation form is not printed in this unit. It may be downloaded from the website and photocopied as needed. The website also offers a blank form for teachers who wish to modify evaluation.

**Notice that there are no printed directions for performance or evaluation in this unit. It is assumed that by this point in the course, teachers will have established their own routines for performance and evaluation.

Sound Pronunciation

In this unit, students are introduced to the minimal pair, /ei/ and /ai/. Students should practice listening to and identifying the difference between the two and replicate the sounds. Teachers are encouraged to expand the activity with additional vocabulary.

Stress for Emphasis

As students learn to add emotion to their presentations, stress for emphasis becomes more important. It is particularly important to have students create their own meaningful sentences and add stress for emphasis.

Grammar Review: Explaining Cause & Effect

This grammar review is perhaps more important than others because it provides students with specific expressions that they can use when explaining cause and effect. Review as necessary.

Unit 9

By the end of this unit, students will be able to:

1. talk about future plans;

2. use repetition to reinforce meaning;

3. differentiate between causes and reasons;

4. support personal reasons for choices.

Overview

This unit is intended as a bit of a break from the higher-level cognitive work of the preceding unit, allowing students to return to more personal topics. While talking about future plans, students learn to explain the reasons for the choices they have made. Also, this unit introduces the first rhetorical skill that helps students make their ideas more memorable: repetition.

Warm-Up

This activity is designed to get students thinking about possible topics for their presentations for this unit. It is particularly important to have students discuss their future plans in small groups, as this is where they will begin to explain the reasons for their choices they have made for the future.

Rhetorical Strategy I: Repetition

This is a classic strategy for reinforcing ideas for the audience. It is introduced here in a very simple form: individual words and short phrases. Listening to the Martin Luther King Jr. speech online provides an example of effective use of repetition while also showing how the voice can be used to express emotion, the voice skill from Unit 8.

The practice activity is intended to give students practice looking at preliminary brainstorming notes and identifying key words or phrases that should be repeated. By listening to the CD, students can see how repetition is put into practice.

Building Your Speech: Explaining Reasons

It is key to distinguish between reasons and causes. Causes explain phenomena—circumstances leading to results; reasons are more personal—the beliefs and experiences that lead to choices or actions. The exercises are designed to reinforce the distinction.  The practice exercise provides an example of both repetition and explaining reasons in practice. Use the DVD and downloadable handout for deeper practice.

Brainstorming

To get started on their next presentation, students brainstorm topics: hopes and dreams for the future, choose one, then brainstorm details about their chosen topic. After that, students brainstorm reasons for deciding to pursue this particular hope or dream. Finally, having completed sufficient brainstorming, students look for words or phrases that might be repeated for reinforcement.

Prepare

Students may be given class time to prepare for their presentation, or it may be assigned as homework. Teachers should decide based on the context. The length of the presentation can be adjusted for student level and time constraints.

Practice 

Practice is an essential element of effective presentations, and throughout this course, teachers are encouraged to have students practice and critique each other in pairs during class time. This is intended to both improve the quality of presentations as well as practice evaluating each other’s presentations critically.

Perform

Teachers must decide how best to proceed with in-class presentations based on time, class, size, and student level. Teachers with large classes may opt to have students perform in small groups. In such cases, the teacher will have to circulate throughout the class, keeping students on task and spot-checking performances. In smaller classes, all students may perform for the entire class. The key point here is to give students as much experience speaking in front of an audience as the class context will permit.

Evaluation

Peer evaluation is another key component of the course. Every speaker needs an audience, and the evaluation forms are intended to ensure that classmates serve as an attentive audience. Students should be held accountable for evaluating their classmates’ performances. Furthermore, the evaluation forms encourage students to look for the features they have been studying in each unit. 

*The evaluation form for this unit has only six rows. Download supplemental forms from the website and photocopy as needed. The website also offers a blank form for teachers who wish to modify evaluation.

Sound Pronunciation

In this unit, students are introduced to the minimal pair, /c:/ and /ae/. Students should practice listening to and identifying the difference between the two and replicate the sounds. Teachers are encouraged to expand the activity with additional vocabulary.

Stress for Clarity

This section is included to help students understand that it is possible to over-enunciate certain words in some situations. In everyday speech, the word “to” is usually not fully articulated—same as the /t/ in “want to” and “going to.” Remind students that when these words receive stress for emphasis, they are fully enunciated.

Grammar Review: Expressing Future Time.

This is a review of some of the verb patterns that can be used to express future time. Review as needed.

Unit 10

By the end of this unit, students will be able to:

1. simplify language to express ideas;

2. use examples to make ideas easier to understand;

3. compare and contrast ideas.

Overview

This unit is focused on making presentations memorable and easier to understand on the rhetorical level, by using simple language and using examples to illustrate complex ideas. In addition, students learn patterns of organization for presentations in which they compare and contrast ideas or things.

Warm-Up

This activity introduces students to the concept of comparison/contrast and using examples for support. This can be expanded by having students identify other topics for comparison/contrast.

Rhetorical Strategy II: Using Simple Language

It goes without saying that using language that is too complex is not a big issue for lower-level students. But many students do believe that complex language makes their presentations better; in fact, the opposite is true. Encourage students to think about what level of language is appropriate for the audience. The exercise is intended to show students that there is often a simpler synonym available. The first practice exercise moves the issue from word level to sentence level. Students can often find similar grammatical structures to communicate ideas. The second practice exercise puts the principle into practice, demonstrating how much easier it is to understand a speech using simple language.

Building Your Speech: Using Examples

In previous units, students learned to distinguish between statements of fact and statements of opinion. But many statements of either type don’t simply speak for themselves. They require some sort of explanation to make them truly meaningful and easy to understand. Examples may be used as such support. The matching exercise is intended as a simple introduction. The practice exercise is intended to reinforce the use of examples while providing an example of comparison/contrast. Download the DVD handout for deeper practice.

Brainstorming

To get started on their next presentation, students brainstorm topics for comparison/contrast. A list of general subjects is provided to get students started. Cultural topics are often most interesting for students and may require them to do a little outside research; this should be encouraged. 

Building Your Speech: Patterns of Organization

So far in this course, we have focused on very simple topic-detail organization. Though this simple pattern continues to apply, we can now begin working on higher levels of organization. In this case, three higher-level patterns of organization are modeled for comparison/contrast topics. Students should be encouraged to choose whichever one seems most appropriate for their topic.

Prepare

Students may be given class time to prepare for their presentation, or it may be assigned as homework. Teachers should decide based on the context. The length of the presentation can be adjusted for student level and time constraints.

Practice 

Practice is an essential element of effective presentations, and throughout this course, teachers are encouraged to have students practice and critique each other in pairs during class time. This is intended to both improve the quality of presentations as well as practice evaluating each other’s presentations critically.

Perform

Teachers must decide how best to proceed with in-class presentations based on time, class, size, and student level. Teachers with large classes may opt to have students perform in small groups. In such cases, the teacher will have to circulate throughout the class, keeping students on task and spot-checking performances. In smaller classes, all students may perform for the entire class. The key point here is to give students as much experience speaking in front of an audience as the class context will permit.

Evaluation

Peer evaluation is another key component of the course. Every speaker needs an audience, and the evaluation forms are intended to ensure that classmates serve as an attentive audience. Students should be held accountable for evaluating their classmates’ performances. Furthermore, the evaluation forms encourage students to look for the features they have been studying in each unit. 

*The evaluation form for this unit is not printed in the text. Download supplemental forms from the website and photocopy as needed. The website also offers a blank form for teachers who wish to modify evaluation.

Sound Pronunciation

In this unit, students are introduced to the minimal pair, /c:/ and /ae/. Students should practice listening to and identifying the difference between the two and replicate the sounds. Teachers are encouraged to expand the activity with additional vocabulary.

Stress for Clarity: Emphasis on Content Words

The “natural” rhythm of English is often a product of stress on content words. Review the chart and listen to the models on the CD. Expand the activity by listening to other examples of naturally spoken English; have students identify the stress.

Grammar Review: Making Comparisons

The structures presented here are particularly practical for the presentations students will make in this unit: They can be used to make general statements about similarities and differences. The chart should be reviewed and used as a reference as students prepare their presentations. Complete the exercises for reinforcement.

Unit 11

By the end of this unit, students will be able to:

1. argue for their own positions on controversial topics;

2. use active voice to make presentations more powerful;

3. distinguish good reasons from bad ones;

Overview

In this unit students continue applying critical thinking skills to support their own opinions. But we take it to a deeper level now: Students must learn to analyze the quality of the reasons for their positions to determine which ones are more likely to convince an audience. Students also learn to use active voice, avoiding the passive, to make their presentations more interesting and powerful. Finally, a pattern of organization for argumentation is presented.

Warm-Up

This activity is intended to encourage students to share their own positions with their peers while previewing possible topics for their presentations for this unit. Students may be shy about sharing opinions at first. Teachers might start by sharing some of their own opinions.

Rhetorical Strategy III: Using the Active Voice

Most L2 students learn the active voice before the passive and may naturally construct the text of their presentations accordingly. But it is worth pointing out the reasons for using the active voice in presentations and practice converting sentences from passive to active. Review the basic verb structures and the reasons for using active voice. The first practice exercise gives students practice converting passive to active while demonstrating how much more engaging the active version of a text might be. The second practice exercise helps students identify the different verb structures by ear.

Building Your Speech: Finding Good Reasons

This is a relatively difficult critical skill—distinguishing between good reasons that are likely to sway an audience and bad reasons
