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FOREWORD

The idea of culture involves a commonality of experience, i.e., the shared experience,
underlying the customary beliefs, social forms, and material traits of a racial, ethnic,
religious, social, or national group. Let us imagine an occurrence in the United States in
which an African- American speaker is addressing a mixed audience of blacks and whites.
He recounts a situation to which the African- Americans in the audience respond with nods
and sounds of great understanding, while the whites in the audience remain largely
impassive, not necessarily out of disagreement with what is being said, but mainly out of
puzzlement. Later, he recounts another situation, to which both blacks and whites respond
with nods and sounds of understanding. In the first instance, the speaker speaks of a
situation that involves an experience that is shared by members of a subgroup of American
culture (the African- Americans), but not by members of the larger group of American
culture (the whites). He communicates with the members of the subgroup, but not with
members of the larger group. The members of the larger group do not share the experience
that the members of the subgroup share. In the other instance, he speaks of an experience
that is shared by the culture in general. Here, he communicates with the members of both
groups. Perhaps, in the first instance, he is telling a joke, to which the African- Americans
react with gales of laughter, while the whites react with silence or, at the most, polite
giggles. The whites may not understand the joke, or they may understand it, but not find it
funny. If they understand it, but do not find it funny, they do not share the experience of
what is funny that is shared by the subgroup. Whether the joke is seen as funny, is not
understood, or is understood, but not seen as funny, the reaction of the listeners is a matter
of commonality of experience. Thus we see the dependence of communication on culture.

Cross-cultural communication entails an awareness on the part of a person who, as a
member of one cultural group, wishes to communicate with a member or members of a
different cultural group or who wishes to understand what the member or members of the
other group wish to communicate to him or her. The achievement of cross-cultural
awareness involves reducing the impediments to understanding things that are said or done
in the context of a culture or cultures that are different from one’s own. If one is
thoughtful, the reducing of these impediments brings into play a distancing process in terms
of one’s own culture, i.e., one learns to view one’s own culture from a certain distance, as it
were. Cross-cultural awareness, then, not only leads to a greater understanding of a culture
different from one’s own, but also to a greater awareness of features of one’s own culture.

The idea of leading Japanese students to a greater cross-cultural awareness through



medium of the English language underlies the efforts of the authors of the present book,
Bridging Cultures: English for Global C ommuniation. They take into account the situation that
while the world is getting smaller in an age of human encounters through tourism, trade,
work, immigration, and the Internet and while people throughout the world are following,
to an extraordinary degree, the modern civilizational trend of owning cars, TVs, Western
clothes, mobile phones, and computers, human values and social customs still remain quite
different from place to place. Cultural diversity makes the world an interesting place, but it
often results in misunderstandings and conflicts among peoples and countries. The lessening
of the possibility of misunderstandings, tensions, and conflicts based on a failure of people
to understand, and through understanding to become more tolerant of other cultures is a
way to help establish harmonious relations on personal, racial, ethnic, social, and national
levels. The present book, therefore, is an important contribution to the lessening of that
possibility.

Bridging Cultures: English for Global Communiaation, written by authors especially
informed about a great number of cross-cultural issues, addresses a wide variety of cross-
cultural matters, covers the diversity of cultures among peoples of the world, and compares
and contrasts the culture of Japan with other cultures. It places the commonality of
experience of the Japanese alongside the respective commonality of experience among
other peoples and groups of people, and in so doing, enhances skills designed to establish
good human relations with people of different cultures, while at the same time enabling

students to improve their abilities with the English language.

James C. Bruce
Ph.D., University of Chicago
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UNIT 1
Multicultural Opportunities

P Step One: Getting Started

Circle the response that most closely indicates the way you feel about each item:
SA = Strongly Agree
AS = Agree Somewhat
DS = Disagree Somewhat

SD = Strongly Disagree

Response Item

SA AS DS SD 1. Japanese children would have more open minds if they had
classmates from many parts of the world.

SA AS DS SD 2. There should be non-Japanese teachers working full time in
public schools, from elementary through high school levels.

SA AS DS SD 3. It is quite natural that children fear people who look different
from themselves, and that they prefer to be with people who
look like them.

SA AS DS SD 4. School should be a safe and welcoming haven for everybody. It’s
the responsibility of teachers never to allow students or parents
to put down ethnic minorities.

SA AS DS SD 5. There are too many children of recent immigrants in U.S.
schools. That’s why the standard of education is falling.

Notes
(#4 F)V) multicultural "% X{LD; 4. haven "Z 0L LTSN 57, put down "HL S
’))_J ethnic minorities r@%{lx:—‘y7 %J 5. immigrants r(i‘kﬁf% EE,‘J t Lf:y{‘ﬁ) 5 U))
BR



» Step Two: Picture Story

(1]This is a true story about a teacher, Mr. Escalante, who immigrated to the U.S. from
Bolivia. He taught mathematics to Hispanic students at a high school in Los Angeles.
He struggled to drive poor students to success with his unconventional style of

teaching. First, look at the four pictures below and circle the most suitable word in the

parentheses. Then, listen to the tape and check your answers.

1. Most of the students were either very noisy or quite (apathetic / enthusiastic /
academic), and were not (fair / fond / serious) about studying.

2. Mr. Escalante’s way of teaching was far from conventional. One day, he (dressing /
dressed / dressy) like a (cook / waiter / missionary) and cut an apple into pieces to
teach fractions.

3. He taught his students higher mathematics even during summer (rest / off / break) to
prepare them (for / with / into) an advanced placement test. It was unbearably hot
and there was no air conditioning.

4. Accused of (cunning / cheating / imitating) by school board officials who could not
believe their success, the students took another, harder test and (scored / totaled /
pointed) even better.

Notes
immigrated "{E L7, Hispanic = Latino "CREIC\V3) AL VEEERETA, 77T X
UAhRDAN,  struggled "ER L7, drive ... to ~ % ~ICE 5% %, unconventional
MR D D 2.conventional "MIZIXFE -7z fractions "4,
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[2]First, listen to the statements and fill in the parentheses with one word. Then, indicate
your opinion toward each statement: AGREE, DISAGREE, or UNDECIDED.

1. Teachers should never give up ( ) students who may
have given up on themselves.

2. Some people are ( ) with talent, others are not.

3. Mr. Escalante should train Japanese teachers of mathematics so
that they can ( ) students, make it easier, and eliminate
its negative image.

4. Mr. Escalante is Hispanic himself, and that’s why he is
( ) to Hispanic students.

5. It seems that the school board officials who ( )

the Hispanic students of cheating were racially prejudiced.

Note
5. were racially prejudiced " AFEMIRE 235 - 72

» Step Three: Reading

AGREE  DISAGREE  UNDECIDED

O

O
O

O

O
0

O

O
0

'1JFirst, read the following essay and fill in the missing letters or words. Then, listen to

the tape and check your answers.

1. I am principal of an elementary school in Northern
California about 12 miles from San Francisco. Of the 400
students at my school, 86% are called “English Language
Learners,” W(wh_ _ _) means they speak another language at
home. In the past five years, my school has welcomed
newcomers from 16 countries—Mexico, Guatemala, El
Salvador, Nicaragua, Honduras, Peru, Colombia, Brazil, Haiti,
Russia, Indonesia, India, Vietnam, Nigeria, France, and
Germany. Almost @(_ _ _) my students are poor; they are
children of recent immigrants.

2. I believe it is essential for the students and their families to
find a welcoming environment when they arrive at a new
school in a new country. I want them to have a positive first
@(impress_ _ _) of the school and of the United States. To
promote my school as a safe and welcoming haven, I greet
families with a parent handbook that is W(_ _ _ _ _ lated) into

Spanish, because 91% of the families are Latino. I speak
Spanish myself, and I always walk new students and their

1

SHHBRREUTEE
UTWBINERD, &
DA T ?

2

EHFEFELPRRIC
WU EAlrT %
DOFTVWEITH?
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parents to class to show them around the school and to
introduce the teacher.

3. When newcomers arrive at my school it can be a shock for
them to find everyone speaking and learning in English. We
have created a transitional program for newcomers to teach
essential English communication and to ease students into the
curriculum. I actively recruit Latino teachers and teachers
who are ®(_ _lingual), speaking both English and Spanish.
When I interview prospective teachers, one of the questions I
ask is what they would do if a newcomer arrived from another
country. I want to be sure they would welcome the child, be
sensitive to the child’s needs, and assign the child a “buddy”
who speaks the same language, if possible. I want to be sure
the teacher is trained in methods to enhance a rapid
acquisition of English. For example, teachers can modify their
speech and use gestures, facial expressions, and ©(bo_ _)
language when they talk to newcomers.

4. Our school’s mission statement proudly declares that we
value diversity. Sometimes people fear others who dont look
like they do, or they have learned racial putdowns in their
family or community. We do not (D(all_ _) any racial insults at
our school. We have established a Human R elations Council
of teachers that investigates any racial putdowns used by
students, and teaches students to be tolerant and appreciative
of differences among us. The teachers have been trained in a
multicultural curriculum. We have purchased books by Latino,
Asian and African American authors for the core literature
read by all our students and for the school library. We also
celebrate diversity throughout the year, for example with an
International Banquet for families at the beginning of the year
and with lessons about ®(fam_ _ _) Americans such as Dr.
Martin Luther King, Jr.

5. In March 2000, the prestigious American educational
journal, Education Week, reported that the lagging
achievement of minority students in American schools may be
due to three factors: lower (9(expect s) by teachers,
the need for parents to be stronger advocates for their

children, and the need to cut down on television viewing by

3
REBEZBFEELEBL
&fElc, EDLSRE
BhEhTWEID ?

4
3°4(4:0 )90 ER
HZEEHRTBHIC
IM5NTVWS BN
AHEREITTHN?

5

EfEDFENEA LS
BBl ic. EALRSE
hbEnTNEIM?
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children. At my school, we are focusing on increasing our
students’ achievement. The teachers have developed a
curriculum based on high standards and they maintain high
expectations for success. We have a comprehensive parent
education program that encourages parent involvement in the
school. We encourage families to build home libraries and to
regularly check books out of the public library. We seek funds
from grants and donations from local businesses to purchase
books we give our students to add to their home library
collections. This year we joined the “National No TV Week”
movement and rewarded all the students who kept their
televisions turned off for the entire week. I believe it is vitally
important for A0(princi_ _ _s) to be crusaders for equity and
promoters of diversity so all children can be successful in our
schools.

(Written by Wendy Feltham)

Notes
1. mile = 1760 yards (#J1609m) newcomers 'HL < K7z A, 2. walk "f{F&E %> TH <
3. transitional program EJEHIDAEHEHN | ease ... curriculum TEFEZHEZIETE B &
AL THIFD (ease 2i2T %),  prospective " HIAARD B % | AT prospective teachers & 1,
HEZ2 LT, AT LhewikdnZ &,  sensitive U&7 assign T2 THIF 3
buddy "#H#, enhance "Hi® %, ¥F, acquisition "HE, modify "EET S, 4.
mission statement 'ffify %o 72 FEWISC,  diversity HH#E, putdowns "2 EEAL, (E5
D7) %, tolerant 'ER 7z,  appreciative 78 % core literature "l & 72 3 S
banquet "5\ AE—F, HitR, THIENDH ERIE -7, 5. prestigious "D, lag
NENS )  advocates 'T9E#HE | comprehensive 'JA#if7:; funds "#:4>) grants 3%
(fifigh) 4, donations 774  crusaders NEBIFK |  equity A



2]Listen to the following statements and fill in the parentheses with one word. Decide
whether each statement is TRUE or FALSE according to the essay above.

TRUE FALSE

1. There are more ( ) students than Asian students at O O
Ms. Feltham’s school.

2. The students at Ms. Feltham’s school often feel left alone; their U U
teachers don't take ( ) of them.

3. A teacher who applies to the school is likely to fail if he or she is 0 0
( ) and has no training in teaching English as a second
language.

4. The teachers are careful so that everybody at the school is 0 0
( ) of different ethnic groups.

5. Generally speaking, teachers in the U.S. expect ( ) O O

students to study harder than others.

Multicultural Opportunities 7



